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Abstract 
This study aims at developing reading instructional material using content-based 
instruction (CBI) approaches for the students of Islamic Education Department in a 
private university in Southeast Sulawesi province. This is a research and developmental 
research with ADDIE developmental model. This study involved the lecturers and 
students of Islamic Education Department. This paper presents the result of preliminary 
studies (need analysis) related to the reading topics needed by the students in learning 
English. The data were obtained through questionnaires and interviews. From the results 
of the need analysis it was found that the priority reading topics needed by the students of 
Islamic Education Department are: Good Morals in Islam (3.68); The ‘Ibadah in Islam 
(3.65); Hijab in Islam (3.65); The Source of Islamic Teaching (3.6); Jihad in Islam (3.55) 
The Aqidah in Islam (3.47). 
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 The importance of learning English in higher education including in 
Islamic tertiary institutions is contained in the government regulation of the 
Republic of Indonesia number 19 of 2005 concerning national education 
standards. It was emphasized on that regulation that the curriculum of the higher 
education level must include courses in religious education, citizenship education, 
Indonesian, and English. But in practice, learning English in higher education, 
including in PTAI, particularly in non- English major has not shown satisfactory 
results. 
 According to Furqan (2004) as cited in Mubarak, (2011) there are 
several factors that become obstacles to English language learning at Islamic 
higher education (PTAI), including: (1) Management and leadership, many 
Islamic Higher Education (PTAI) are still managed traditionally and with the 
spirit of fighting without the ability to manage modern universities, (2) 
curriculum, the main weakness of the Islamic Higher Education curriculum 
currently used is the lack of communicative curriculum for all parties involved, 
(3) lecturers, most PTAI lecturers are graduates of PTAI themselves with various 
departments, except those from Tarbiyah faculty, most PTAI lectures do not get 
educational training, (4) teaching and learning process, teaching and learning 
process carried out by PTAI mostly still traditional and formalistic, (5) student 
input, as a result of lack of high-quality graduates entering in PTAI, PTAI student 
input is not good enough. 
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 Providing students with English is not enough because the knowledge 
related to their chosen department in higher education is a priority, in this case 
Islamic sciences. Therefore a teaching approach that is able to facilitate students 
to improve their English skills without putting aside their Islamic sciences is 
needed 
 Therefore, the approach, method, or even instructional material that 
integrates the teaching of the disciplines that are the area of specialization of 
students with English language teaching is needed, so that language learning and 
certain scientific content in this case Islamic knowledge can be taught at one time 
and in the same classroom. 
 
REVIEW OF LITERATURES  
The nature of Content Based Instruction  
 Content-based instruction is one approach to language teaching that 
allows it to be a solution to the conditions that I have described above. Content 
Based Instruction (CBI) is defined as “the concurrent teaching of academic 
subject matter and second language skills” (Brinton, Snow, & Wesche, 2003 cited 
in Butler, 2005). 
Canadian experiments in the form of the French immersion education 
program at St.Limber are often linked to as the forerunner to the birth of the CBI. 
(see O'Maggio-Hadley, 2001; Swain and Johnson, 1997; Lambert and Tucker, 
1972 cited in Cammarata, 2014;). 
Immersion program held for post-secondary levels takes place at the 
University of California, Los Angeles, and the Monterey Institute of International 
Studies in California together with the British Columbia University and the 
University of Ottawa in Canada (Brinton & Snow, 2017).Bernard Mohan 
published the first article related to CBI in 1986 with the volume title “Language 
and Content”(Brinton & Snow, 2017) which in the introductory part of the article 
Mohan reveals a paradox“In subject learning we overlook the role of language as 
a medium of instruction. In the language learning we overlook the fact that 
content is being communicated”(Brinton & Snow, 2017, p. 3).Integrating 
language teaching and subject teaching in an approach called Content-Based 
Instruction (CBI) is an attempt to eliminate this paradox(Lambert and Tucker, 
1972 cited in Brinton & Snow, 2017). 
In the early 1980s learning models that integrated language teaching and 
subject teaching became an increasingly growing trend in the field of language 
teaching. This can be seen from the continued development of various models, 
programs, and approaches that integrate language teaching and subject teaching 
even though using different terminology (Myriam Met, 1999). 
According to (Krueger and Ryan, 1993) as cited in(Brinton and Snow, 
(2017), “by the late 1980s, the modern language teaching community in the U.S. 
also began to apply CBI principles to “disciplined-based” approaches. Foreign 
languages across the curriculum programs sprang up at such places as St. Olaf 
College (Minnesota), the University of Minnesota, Eastern Michigan University, 
Earlham College (Indiana), and the University of Rhode Island” 
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The history of CBI cannot be separated from the influence of the 
sociocultural theory and associated field of sociocultural linguistics. Thought, 
language, culture and society according to the theory are things that are related to 
each other (Cammarata, 2014).According to Thorne (2000) as cited by 
Cammarata (2014) “Language patterns of some durability are the sedimented 
product of historical and sociocultural activity, which in part structure current 
contexts, and reciprocally, such contexts in turn co-structure interactional and 
communicative practices” (p.92). Thus, according to sociocultural theory form 
and meaning are two elements of language that should not be separated in a 
language teaching action, because between language and context where it is used 
there are interrelationships and influence each other and that sociocultural context 
influences communication actions of individuals and their individual awareness 
(p.92). 
The Nature of Reading 
One of the important skills to be developed in learning English as a 
foreign language is reading skills. “Despite its importance, reading is one of the 
most challenging areas in the education system. The ever-increasing demand for 
high levels of literacy in our technological society makes this problem even more 
pressing” (Snow, Burns, &Griffin, 1998 cited in Kucukoglu, 2012, p. 709). 
According to Wilga, M.(1981: 259) “reading is a most  important activity 
in any language class, not only as a means of consolidating and extending one’s 
knowledge of the language.  Moreover reading is about an appreciation of the 
organization of a written text, and a certain awareness of the importance of letter 
and word combinations” (trinadari, 2015, p. 11). 
Anderson (2003) stated that “reading is considered as a receptive skill that 
needs a combination between the use of existing knowledge and the technique 
with the purpose of reading activities” (Anderson, 2003 cited in Triandari, 2015, 
p. 11 ) 
According to Tarigan (1990, p.7), reading is a process done and used by 
the readers to convey message delivered by the writers through words or written 
language (Sari and Atmanegara, 2018, .p. 3).    
As a learning activity, there are several types of reading. According to 
Brown (2004) the types of reading performance as follows:  
“a) Perceptive reading. Perceptive reading task involves attending to 
components of larger stretches of discourse: letters, words, punctuation, 
and other graphic symbols. Bottom-up processing is implied. b) Selective 
reading.In order to ascertain one’s reading recognition of lexical, 
grammatical, or discourse feature within a very short stretch of language, 
certain typical tasks are used: picture-cued tasks, matching, true/false, 
multiple choice, etc. a combination of bottom-up and top-down processing 
may be used. c) Interactive reading. Reading is a process of negotiating 
meaning: the reader brings to the text a set of schemata for understanding 
it and in take is the product of that interaction. Top-down processing is 
typical of such tasks, although some instances of bottom- up may be 
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necessary. d) Extensive reading Extensive reading applies to texts of more 
than a page, up to and including professional articles, essays, technical 
reports, short stories, and books. Top-down processing is assumed for 
most extensive tasks”(Triandari, 2015, p. 12). 
 Based on some research results, one who wants to become a good reader 
must actively involve in the text, presenting awareness of the process he lived, and 
he was able to capture the substance of the text he read.  There are several 
techniques that can be given by the teacher to improve students' reading skills, 
among which the strategies include predicting, making connections, visualization, 
concluding, questioning, and summarizing. (Block & Israel, 2005 cited in 
Kucukoglu, 2012) 
 
Need Analysis  
Nunan (1988) as cited by Chatsungnoen (2015) defines need analysis as “a 
family of procedures for gathering information about learners and about 
communication tasks” (p. 43). According to Basturkmen (2010:17) as cited in 
Indrasari (2016) “need analysis is identifying the specific language and skills the 
group of language learners will need” 
Brown (1995) as cited in Mohammadi and Mousavi (2013, p. 1014)  
defines need analysis  as “the systematic collection and analysis of all subjective 
and objective information necessary to define and validate defensible curriculum 
purposes that satisfy the language learning requirements of students within the 
context of particular institutions that influence the learning and teaching 
situation”.   
Hutchinson and Waters (1987) make a distinction between "target needs" 
and "learning needs". The target need refers to what the learner needs to do in the 
target situation and the learning need refers to what the learner needs to do in 
order to learn” (Gusti, 1999) 
From several definitions that have been described by some experts above, 
the writer can conclude that need analysis is a process of gathering information to 
identify learners' skills and language needs in certain situations and to know what 
situations and models of learning students want in a learning process. 
Need analysis can be used, for example, to identify students’ instruction 
needs; as certain weaknesses in students’ achievements; provide information on 
in-service need; determine where deficits exist so that they can be addressed; and 
identify areas for expenditure and educational development (Cohen et al., 2000, p. 
90) cited in (Chunling, 2015) 
According to Duddley-Evans and St. John (2009) there are eight 
components in today’s concept of needs analysis which have been grouped into 
five broad areas including:  
“1.target situation analysis and objective needs analysis(e.g. tasks 
and activities learners will use English for;2. linguistic analysis, 
discourse analysis, genre analysis, i.e. knowledge of how language 
and skills are used in the target situations; 3.subjective needs 
analysis, i.e. learners’wants, means, subjective needs-factors that 
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affect the way they learn(e.g. previous learning experiences, 
reasons for attending the course, expectations) 4.present situation 
analysis for the purpose of identifying learners’ current skills and 
language use; 5. means analysis, i.e. information about the 
environment where the course will run” (Otilia, 2015, p. 54). 
Regarding the approach in need analysis, some researchers have proposed 
several approaches in need analysis. Broadly speaking, the approach in the need 
analysis is divided into two groups. The first group is an approach that focuses on 
functions and notions and focuses on four language skills (speaking, listening, 
writing, and reading). This approach is also often referred to as a language-
centered approach. Among the experts included in this first group are Mumbay 
(1978) and Dudley-Evans and St. Jouhn (1998). The second group carries an 
approach that emphasizes a comprehensive task based approach, among experts 
who carry the second approach is Long (2005).  
Furthermore, Aslamadani (2017) propose several approaches in need 
analysis which are shared by several experts, including: 
a. Deficiency Analysis 
According to West (1994) deficiency analysis is “a type of needs 
analysis designed to take account of learners’ present needs/wants as well 
as the requirements of the target situation” (Aslamadani, 2017, p. 59).“One 
advantage of the approach of deficiency analysis is that it laid the basis for 
the use of the questionnaire method to determine learners’ actual needs” 
(p. 59). West (1994) “claimed that deficiency analysis included two central 
components: an inventory of potential target needs expressed in terms of 
activities, and a scale that is used to set the priority that should be given to 
each activity” (Aslamadani, 2017, p. 59). 
b. Sociolingusitic Model 
This approach developed by Mumby (1978) is “the first structured, 
detailed and most influential model used to identify the learners’ needs, 
that is, the content of purpose-specific language programs” (Aslamadani, 
2017, p. 59).Mumby proposed a need analysis through a communicative 
design approach (Chatsungnoen, 2015).  This model claims to take into 
account of the variables that affect communication needs (Chatsungnoen, 
2015, p. 51) 
c. Learning-Centered Approach 
Hutchinson and Waters (1987) is the experts who have developed 
this approach to analyze student learning needs for the target situation 
(Aslamadani, 2017) “Hutchinson and Waters state that need analysis as the 
kind of linguistic features that leraners are required to comprehend and/or 
produce in the situation in which they are engaged” (Chatsungnoen, 2015, 
p. 53).   “The important in this systematic approach is that learners give 
much care to the learning process as a focus of the analysis rather than the 
knowledge they want to possess at the end of the classes” (Aslamadani, 
2017, p. 59).  
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 The method used is the Research and Development (R & D) method. 
Borg and Gall (1997) suggest that the R & D method is a process used in order to 
develop and validate educational products. In developing content based reading 
instructional material the researcher used the ADDIE product development 
paradigm. ADDIE stands for Analyze, Design, Develop, Implement, and 
Evaluate. 
 This research was carried out at the Islamic Education Department of 
Muhammadiyah University of Kendari. As the researcher stated in the 
background, one of the problems in teaching reading at Islamic Education 
Department was the unavailability of reading instructional materials compiled 
based on student needs analysis. Therefore, as an English language lecturer at 
Muhammdiyah University, the researcher was interested in providing solutions by 
conducting research related to content- based reading instructional material design 
for the department. The research subject was second semester students of the 
Islamic Education Department at Muhammadiyah University of Kendari. 
 In this study two research instruments were used, namely questionnaire 
and interview. The questionnaire that had been designed by the researcher was 
given to the students to be filled in as material for need analysis. Of course this 
questionnaire was given after previously asking for approval from the respondent. 
Before conducting the interview, the researcher firstly asked for the willingness of 
the students and lecturers to be interviewed, both related to the time and place of 
the interview, this is necessary so that the atmosphere of the interview runs 
comfortably. 
 Data obtained from the questionnaire using a Likert scale were analyzed 
based on predetermined categories, namely the proficiency level, the important 
level, frequency level, and agreement level, with the score range from one to four 
(1-4) for each category. Then the data were analyzed by calculating the average 




Reading topics needed by the students 
The objective of this research is to find out what topics are needed by the 
students of Islamic Education Department in reading learning. From the results of 
the questionnaires given to the students as respondents, there are several topics 
chosen by the students as presented in the table below. 
 
Table. 1 Reading topics needed by the students’ of Islamic Education Department. 
 
No Recommended Topics Average 
Score  
Percent  
1 The Aqidah of Islam 3.47 86. 75 % 
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2 The Ibadah in Islam 3.65 91.25 % 
3 Source of  Islamic Teaching 3.6 90 % 
4 Jihad in Islam 3.55 88. 75 % 
5 Hijab in Islam  3.65 91. 25 % 
6 Marriage in Islam 3.2 80 % 
7 The obligation of Husband and Wife 
in Islam 
3.05 76. 25 % 
8 Polygamy in Islam  2.6 65 % 
9 Morals in Islam 3.6 90 % 
10 Gender in Islam  3.2 80 % 
11 Akhlak in Islam 3.68 92 % 
12 Buying and selling in Islam 3.35 83. 75 % 
     
Table 4. 5. above shows that from the twelve topics given to 
students based on the unimportant category to very important category it 
was found that there were eight topics categorized by students as very 
important topics, namely: Morals in Islam with average scores average 
3.68 (92%); Worship in Islam with an average score of 3.65 (91. 25%); 
Hijab in Islam with an average score of 3.65 (91.25%); Morals in Islam 
with an average score of 3.6 (90%); Source of Islamic Teaching with an 
average score of 3.6 (90%); Jihad in Islam with an average score of 3.55 
(88.75%); The Aqidah of Islam with an average score of 3.47 (86.75%); 
and Buying and Selling in Islam with an average score of 3.35 (83.75%). 
The other four topics are included in important categories, namely: 
Marriage in Islam and Gender in Islam each with an average score of 3. 2 
(80%); The obligation of Husband and Wife in Islam with an average 
score of 3. 05 (76. 25%), and Polygamy in Islam with an average score of 
2.6 (65%). 
The following table shows the order of topics that have been 
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Table 2. Topics are needed by students based on the order of the very important 
categories. 
 
No Recommended Topics Average 
Score  
Percent  
1 Akhlak in Islam 3.68 92 % 
2 The Ibadah in Islam 3.65 91.25 % 
3 Hijab in Islam  3.65 91. 25 % 
4 Morals in Islam 3.6 90 % 
5 Source of  Islamic Teaching 3.6 90 % 
6 Jihad in Islam 3.55 88. 75 % 
7 The Aqidah of Islam 3.47 86. 75 % 
8 Buying and selling in Islam 3.35 83. 75 % 
9 Marriage in Islam 3.2 80 % 
10 Gender in Islam  3.2 80 % 
11 The obligation of Husband and Wife 
in Islam  
3.05 76. 25 % 
12 Polygamy in Islam  2.6 65 % 
     
Although this instructional material focuses on improving reading 
skills, the researcher also integrates with other English skills, including 
speaking. Therefore, material related to language function as speaking 
teaching material needs to be presented in the developed teaching material. 
The following are some of the language functions which were chosen by 
students.  
Table 3. The language function preferred by the students. 
 
No Language function Average 
score 
Percent 
1. Greeting or saying good bye 3.65 91.25 % 
2. Giving information, suggestion, and direction  3.65 91.25 % 
3. Telling time, schedule and planning  3.45 86.25 % 
4. Describing object, people, and place  3.4 85 % 
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5. Asking problem of other people  3.2 80 % 
6. Stating opinion 3.4 85 % 
7. Asking help or need   3.5 87. 5 % 
 
Table 4. 7. above shows that from the six of language function topics 
given to students based on the unimportant category to very important category it 
was found that there were two topics categorized by students as very important 
topics, namely: Greeting or saying good bye with average scores average 3.65 
(91.25 %); Giving information, suggestion, and direction with an average score of 
3.65 (91.25 %); The other five topics are included in important categories, 
namely:; Telling time, schedule and planning with an average score of 3.45 (86.25 
%), Describing object, people, and place with an average score of 3.4 (85 %); 
Asking problem of other people with an average score of 3.2 (80 %). Stating 
opinion with an average score of 3.4 (85 %); Asking help or need with an average 
score of 3.5 (87. 5 %). 
CONCLUSION 
Based on the need analysis result, the researchers found some of the 
reading topics need by the students of Islamic Education Department at 
Muhammadiyah University of Kendari. There were eight topics categorized as 
very important for the students, namely Akhlak in Islam, Worship in Islam, Hijab 
in Islam, Morals in Islam, Source of Islamic Teaching, Jihad in Islam, The Aqidah 
of Islam, Buying and Selling in Islam. The other four topics are included in 
important categories, namely Marriage in Islam, Gender in Islam, The obligation 
of Husband and Wife in Islam, and Polygamy in Islam. 
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